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The basic pillars of the initial train-
ing and professional development of 
the specialists in education should 
be built on those principles we ex-
pect them to use in their practice. It 
is advisable to change the approach 
in qualification to more experiential, 
problem-based, centred on the con-
cept of continued professional devel-
opment as a systematic, innovative 
and dynamic process.

A special emphasis must be put on 
learning through experience within di-
verse contexts and with different ap-
proaches. The experiential approach 
however does not mean that profes-
sional development sessions should 
be used for the promotion of a spe-
cific agenda – telling and showing 
practitioners what to do. On the con-
trary, training should be intended to 
sensibilise them on the important as-
pects of learning, to support them to 
become critically reflective, to teach 
them how to use their insights from 
children’s development and to ensure 
that meaningful, relevant learning is 
taking place.

The importance of experiential learn-
ing does not diminish with the prog-
ress of the professional career. Prac-
tical classroom implementations 
should become integral part of any 
in-service teacher training, however 
short it might be. Such implemen-
tation phases (after or in-between 
the theoretical sessions) will allow 
teachers to test the use of new meth-
odologies and materials, to prepare 

their own activities, adapted to their 
classroom and context. For best re-
sults, such practical implementations 
should be carried out under the super-
vision and advice of training mentors.

Practical implementations and men-
toring will greatly benefit the train-
ing outcomes, for it will be a bridge 
between theory and practice. Expert 
guidance will boost efficiency, mak-
ing teachers more confident in imple-
menting new practices in their work 
and receiving immediate feedback. 
Ultimately, independent expert su-
pervision will bring added value for 
the organisations by ensuring the se-
curity and well-being of the children 
involved - it will guarantee that meth-
ods are implemented adequately and 
appropriately.

Qualification of the teacher
in Early Childhood Education
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The non-pedagogical (medical and 
support) staff in Early Childhood Ed-
ucation should be addressed by train-
ing for professional development on 
a regular basis as well as the peda-
gogical staff. 

The training of all types of specialists 
in Early Childhood Education should 
include opportunities for work on 
their own biases and prejudices, as 
well as on mastering healthy peda-
gogical distance while remaining em-
pathic and supportive.

The management of the structures 
in Early Childhood Education (ECE) 
should become more horizontal and 
less vertical, in order to foster em-
powerment and contextualization of 
both professional development and 
learning processes. 

More autonomy should be given to 
the headmasters to initiate pedagogi-
cal and administrative innovations as 

well as to address continued profes-
sional development issues proactive-
ly and align training with long-term 
priorities of each educational estab-
lishment.

It is advisable for educational insti-
tutions and supervisory bodies to 
provide regular opportunities for dis-
cussion, collaboration, and interac-
tion between teachers and educators 
in early childhood education. These 
could include meetings; open door 
events at kindergartens / schools / 
care centres; collaboration between 
teachers on local, regional, national 
and international level. These forums 
for collaboration, discussion and 
sharing should take on a regular char-
acter. 

Recommendations:
• Delivery of practice-oriented teacher trainings 

for ECE teachers and other staff at any stage 

of their career and irrespectively of their job 

placement in public or private educational 

establishments;

• Hands-on learning and activities should be 

emphasised and actively implemented within 

teacher trainings;

• Provision of expert guidance and mentoring at 

all levels of teacher training when mastering 

and implementing new methods 

• Support to bottom-up approach in deci-

sion-making regarding professional develop-

ment in ECE, involving the entire school com-

munity in an appropriate and comprehensive 

manner; 

• Organisation of regular and structured forums 

for discussion, collaboration and exchange of 

good practices between practitioners.
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Systematic efforts should be imple-
mented towards creating sustain-
able classroom practices that are 
child-centered rather than adult-driv-
en and adult-focused. Enabling psy-
chological and physical spaces are 
necessary for children to spend more 
time moving, playing and learning by 
doing rather than following instruc-
tions, replicating and repeating. 

ECE environments should give more 
space to children to be themselves, to 
discover the world at their own pace. 
It is counterproductive to instill ideas 
and models into their minds, to “pour” 
ready-made knowledge, ultimately 
shaping identical individuals with a 
similar skillset. A greater value needs 
to be placed on individuality and each 
child should be supported to learn in 
its own particular way.

Children

Recommendations:
• Pursue of consistent efforts for implementa-

tion of child-centered pedagogy;

• Promote respect towards the child as a “learn-

ing entity”, capable of choice;

• Promote the value of individuality and diversity 

within the classroom, treating it as an educa-

tional opportunity, not as an obstacle to the 

learning process.

and Early Childhood Education
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The active involvement of parents 
in their children’s learning process 
is proved to be greatly beneficial for 
the overall educational outcomes. To 
this end, it is recommended to make 
classrooms more open to parents, in 
order to foster consistent parental in-
volvement in the study process. Reg-
ular child-parent events organized 
by the educational establishment, 
communicated to the parents with 
enough prior notice, could become a 
welcoming involvement in the month-
to-month learning process. 

This process should be twofold: on 
one hand, parents should be able to 
observe children in their natural learn-
ing environment, which is very differ-
ent from the one at home, calls for a 
different set of skills and fosters chil-
dren’s behaviors that might be new to 
parents. 

On the other hand, parents should be 
active participants in collective ac-
tivities, planned in a way that allow 
children and parents learning from 
each other and cooperate to achieve 
a common goal. Important aspect 
in such children-parents’ activities 
would be interaction of parents with 
the whole child community, not just 
with their own children.

Parents’ involvement can be a great 
way to promote meaningful and rel-
evant learning, professional orienta-
tion of children and knowledge appli-
cable in real-life situations. 

Parents could play an important role 
in recognizing and celebrating the val-
ue of diversity. Each family is unique, 
and the interaction with parents can 
greatly expand the cultural specter 
with traditions and knowledge, com-
ing from varied environments and 
backgrounds. That is especially ben-
eficial for multicultural communities. 
It leads to better understanding and, 
ultimately, acceptance of differences.

 

Parents’ involvement
in Early Childhood Education
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Recommendations:
• Encourage and facilitate greater parental 

involvement in the classroom and the learning 

process as a whole;

• Encourage both observation of the learning 

process and participation in it by the parents;

• Encourage parents to share with children who 

are not their own, bring forth their own family 

“mythology”, which in turn encourages respect, 

viewing diversity as a value and expanding 

children’s view of the world around them.
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It is paramount to recognise the im-
portance of social and emotional 
learning (SEL) for improving the cli-
mate in the classroom for both edu-
cators and children. 

A SEL approach should be connect-
ed to every aspect of the work in an 
educational establishment. Instead 
of being regarded as peripheral, SEL 
should be increasingly prioritised 
also at all levels of the teacher train-
ing. 

Educators’ social and emotional 
com petences inform the quality of 
their practice, especially in terms of 
relational, emotional and intercultural 
skills. Stronger relationships mean a 
great learning process, inclusive ped-
agogy and meaningful education for 
all children. It is crucially important 
that educational leaders at all levels 

are aware and convinced about the 
beneficial role of SEL.

A change of paradigm is required in 
order to place the value of diversity 
at the center of positive relationships 
and interactions in the educational 
environment, creating value within 
the learning community. Children 
build a stronger sense of identity and 
wellbeing, and have better education 
and career outcomes when their di-
verse strengths, abilities, interests 
and perspectives are understood and 
supported.

Social and emotional learning

Recommendations:
• Integrate SEL approaches and tools at all 

levels of teacher training, and in the practices 

at all educational stages;

• Provide means of measuring the major 

benefits of SEL for the learning environment;

• Prioritise SEL-related skills and their 

development and training;

• Emphasise the value of diversity and how SEL 

helps to realise and foster it in educational 

institutions.

• Fostering sustainable continuity of SEL 

between educational phases.
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